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Abstract
Research has long argued in favour of the influence of culture on students’ learning and 
achievement. New Zealand, with its recent influx of migrants and rich multicultural 
background, is no exception to the way in which culture can implicate how students see 
themselves as learners. For East Asian students, the Confucian virtue of filial piety (‘xiao’)
can be a significant motivator in their academic success. Currently, there is a lack of research 
on the motivational qualities of filial piety in regard to the academic self-concept of students 
and their subsequent achievement. This study examines the relationship between filial piety, 
and students’ academic self-concept and academic achievement in a New Zealand 
intermediate school. A quantitative method of self-reporting survey was used to assess filial 
piety and academic self-concept from a cohort of 43 students, and was collated in conjunction 
with their academic achievements in Literacy (English) and Numeracy (mathematics). 
Regression analysis is used to examine the relationships across the variables. Results indicate 
that filial piety does not have a significant impact on students’ academic self-concept and 
their subsequent academic achievement. However, there is a consistent, positive, and 
significant correlation between participants’ academic self-concept across both achievement 
areas. These findings suggest that students’ academic self-concept can play a key role in their 
levels of academic achievement, and that school and home effort should focus more on 
encouraging the positive self-perceptions of students of all cultures within New Zealand. 
While filial piety does not have a statistically significant impact on students’ academic self-
concept and academic achievement in this study, future research is recommended with a 
larger sample in order to derive results that have greater representation of the New Zealand 
population.??
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List of Defining Terms 
In research, it is important that terms are clearly defined in order to eliminate any 
misunderstanding the reader may have based on a differing definition.
For the purpose of this study, the most frequently used terms are operationally defined 
as the following: 
Culture: Refers to a shared way of life, including knowledge, beliefs, values, and norms of 
behaviour for a group of socially interacting people. 
Ethnicity: Refers to an individual’s self-perception and affiliation with a particular ethnic 
group or groups. 
Filial Piety: The emotional and material support children express to their parents, including, 
love, respect, and attendance to their needs, deference, and compliance to their wishes.
Dual Filial Piety Model: Filial piety consisting of two elements: reciprocal filial piety and 
authoritarian filial piety. 
Reciprocal Filial Piety: Characterized by reciprocity and natural intimate affection between 
children and their parents, by showing respect, caring for and attending to their parents.
Authoritarian Filial Piety: Characterized by submission to hierarchical authority and the 
suppression of self-autonomy. Children may sacrifice their own wishes in order to comply 
with parents’ wishes, and feel obligated to maintain the family reputation. 
Self-Concept: The perception of an individual’s attitudes, feelings and knowledge about 
their own abilities, skills, appearance, and social acceptability. 
Academic Self-Concept: A domain-specific self-concept that refers to students’ knowledge 
and perception about their own competency and ability within achievement situations.
Academic Achievement: A student’s achievement record as measured in the areas of 
Numeracy and Literacy from the academic records of the participating school.
